
 
 

“College and Career Ready” Graduation Rate Data  
 
Table 1 offers a preview, based on last year’s data, of the college- and career-

ready graduation rate calculations that could be made available in more detail in this 
year’s release.  The tables show a comparison of actual graduation rates vs. college- 
and career-ready graduation rate calculations for general education students who 
entered grade 9 in the 2005-06 school year, through June 2009.  (These are the most 
current assessment and graduation outcome data that have been verified as complete 
and accurate by school districts.  For this cohort, general education graduation 
requirements for a local diploma include a score of 65 or better on two Regents exams 
and 55 or better on three Regents exams.)   
 

Table 1 shows that, for the State as a whole, only 40.8% of general education 
students were able to earn both an 80 or better on their math Regents exam and a 75 or 
better on their English Regents exam – 36 percentage points lower than the actual 
graduation rate of 76.8% for this group of students.  In the Big 5 city school districts, the 
college- and career-ready graduation rate calculations ranged from 5.1% to 22.8% – 
rates that were lower than actual graduation rates by 34.8 to 48.7 percentage points.  
Significant differences were found across all Need/Resource Capacity categories, with 
the smallest difference (22.3 percentage points) in the Low Need group.  The college- 
and career-ready graduation rate calculation for Charter Schools was 9.9%, 38.9 
percentage points below the actual graduation rate.  In each instance, the percentage 
point difference represents the percentage of students who graduated but did not earn 
college-ready scores on their math and English Regents exams.   
 

Table 1: General Education Students Only 
Graduation rates through June 2009 for students who entered grade 9 in the 2005-06 school year 

vs. the percentage of students who graduated with a score 80 or better on the math Regents exam 
and 75 or better on the English Regents exam 

Group Reported Graduation 
Rate 

College- and Career-
Ready Graduation 
Rate (80 on math 
Regents; 75 on 

English Regents) 

Percentage Point 
Difference* 

Total Public 76.8% 40.8% -36 

New York City 64.5% 22.8% -41.7 

Buffalo 60.7% 15.6% -45.1 

Rochester 46.6% 5.1% -41.5 

Syracuse 49.5% 14.7% -34.8 

Yonkers 65.1% 16.4% -48.7 

Urban-Suburban High 
Need 

67.9% 25.4% -42.5 

Rural High Need 81.4% 40.4% -41 

Average Need 85.7% 52.7% -33 

Low Need 94.6% 72.3% -22.3 



 
 

Charter Schools 48.8% 9.9% -38.9 
* Percentages may not add due to rounding. 
 

Figure 1 shows actual graduation rates and college- and career-ready graduation 
rate calculations through June 2009 for general education students, students with 
disabilities, and all students who entered grade 9 in the 2005-06 school year.  Similar to 
the pattern found for general education students, the college- and career-ready 
graduation rate calculation for the All Students group (37.3%) was 34.5 percentage 
points lower than their actual graduation rate.  The college- and career- ready 
graduation rate calculation for students with disabilities (16.4%) was 25.7 percentage 
points lower than their actual graduation rate.   

 
Figure 1: General Education Students, Students with Disabilities,  

and All Students 
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Finally, Table 2 shows these data for general education students disaggregated 
by race/ethnicity.  Similar to the trends described above, the statewide college- and 
career-ready graduation rate calculations are significantly lower than actual graduation 
rates for all race/ethnic groups.  Asian and White students show 26.4 and 31.1 
percentage point differences, respectively.  Black and Hispanic students show 46.8 and 
42.8 percentage point differences, respectively.  Generally, the smallest differences are 
for Asian and White students attending Low Need schools (15.5 and 20.3 percentage 
point differences).  Black and Hispanic students attending Low Need schools have 
significantly greater differences (44.8 and 40.9 percentage points, respectively).   

 



 
 

Table 2: General Education Students by Race/Ethnicity 
Graduation rates through June 2009 for students who entered grade 9 in the 2005-06 school year 
vs. the percentage of students who graduated with a score of 80 or better on the math Regents 

exam and 75 or better on the English Regents examination 

Group Reported 
Graduation Rate 

College- and Career-
Ready Graduation 
Rate (80 on math 
Regents; 75 on 

English Regents) 

Percentage 
Point 

Difference* 

American Indian Students 
Total Public 62.7% 23.7% -39.0 
New York City 59.7% 13.6% -46.1 
Buffalo 62.2% 8.1% -54.1 
Rochester 50.0% 10.0% -40.0 
Syracuse 17.6% 0.0% -17.6 
High Need Urban-Suburban 46.7% 15.6% -31.1 
High Need Rural 61.0% 23.6% -37.4 
Average Need 69.3% 33.6% -35.7 
Low Need 83.7% 51.2% -32.6 

Asian/Pacific Island Students 
Total Public 82.0% 55.6% -26.4 
New York City 78.5% 50.1% -28.5 
Buffalo 59.5% 29.7% -29.7 
Rochester 75.6% 31.1% -44.4 
Syracuse 60.0% 23.3% -36.7 
Yonkers 83.5% 41.4% -42.1 
High Need Urban-Suburban 72.7% 35.2% -37.5 
High Need Rural 83.7% 46.5% -37.2 
Average Need 88.8% 64.2% -24.7 
Low Need 95.1% 79.6% -15.5 

Black Students 
Total Public 62.0% 15.2% -46.8 
New York City 60.4% 12.7% -47.7 
Buffalo 58.5% 8.5% -49.9 
Rochester 44.4% 4.8% -39.6 
Syracuse 47.4% 5.0% -42.4 
Yonkers 58.1% 11.2% -46.9 
High Need Urban-Suburban 64.2% 16.6% -47.5 
High Need Rural 66.1% 19.3% -46.9 
Average Need 73.2% 27.8% -45.4 
Low Need 86.6% 41.9% -44.8 



 
 

Hispanic Students 
Total Public 59.6% 16.8% -42.8 
New York City 57.0% 13.3% -43.7 
Buffalo 47.6% 10.3% -37.3 
Rochester 41.9% 6.8% -35.1 
Syracuse 32.7% 0.9% -31.9 
Yonkers 61.3% 12.8% -48.6 
High Need Urban-Suburban 56.7% 15.8% -40.8 
High Need Rural 63.5% 17.2% -46.3 
Average Need 69.8% 29.1% -40.7 
Low Need 82.7% 41.7% -40.9 

White Students 
Total Public 87.3% 56.2% -31.1 
New York City 79.2% 42.5% -36.7 
Buffalo 65.3% 25.6% -39.7 
Rochester 53.8% 19.5% -34.4 
Syracuse 55.5% 20.6% -34.9 
Yonkers 73.8% 27.6% -46.2 
High Need Urban-Suburban 76.5% 36.5% -40.0 
High Need Rural 82.9% 42.1% -40.7 
Average Need 87.7% 55.9% -31.8 
Low Need 96.0% 75.6% -20.3 

* Percentages may not add due to rounding. 
 
By reporting the percentage of students that graduate with a score of 80 or better on 
their math Regents exam and a score of 75 or better on their English Regents exam, 
the Department could provide schools and districts with an additional set of information 
on how effectively they are preparing students for college and careers.   

 
The reporting would only be informational, as these score thresholds currently do not 
carry any consequences for students, schools, or districts in New York’s educational 
accountability system.1

 
 

                                            
1 Experience suggests that the Board of Regents’ decision to redefine “proficiency” on the grades 3-8 
math and English assessments to mean that a student is on track to score an 80 or better on the math 
Regents exam and a 75 or better on the English Regents exam is likely, over time, to lead to an increase 
in the percentage of students attaining those scores.  If the Board were to adopt new rules requiring that 
the performance of districts or schools be measured against the percentage of students who actually 
attain these Regents scores, districts and schools would likely change their practices to ensure more 
students could meet those thresholds.  Likewise, if students who attained these Regents scores were 
awarded some kind of college- and career-readiness credential, it is likely that the percentage of students 
meeting the standards would climb.  As noted above, however, a strong foundation in math and English 
skills is just one aspect of college and career readiness, albeit an important one.  Accountability policies 
should be considered holistically and with a view towards their consequences, both intended and 
unintended. 


